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CHAPTER 13

OUR VOICE: PUBLIC HEALTH AND
YOUTHS COMMUNICATION FOR
SOCIAL CHANGE IN SENEGAL

Laurel . Felt and Alexandre Rideau

Introduction

Twenty-one-year-old Assane Diop (“Azoupy” to his friends) describes himself
according to his loves—for his parents, for his friends, and for making things,
especially video projects. During swinmer 2010, Azoupy posted his latest creation
to YouTube: a factually accurate, youth-oriented, mobile phone recorded video
on reproductive health. The significance of this feat transcends the personal,
although such engagement with digital production and distribution certainly
increases Azoupy’s odds of becoming the “great computer graphics designer”
he dreams of being. In fact, Azoupy’s participation in this reproductive health
(R'H) conversation has important implications for public health management in
Azoupy's native country of Senegal, the greater sub-Saharan Africa region, and

throughout the world.

W hat are the links between public healeh, RH, and youths' meaningful com-
munication? How, if at all, are public health and RH impacted by expanding
opportunities for young people to develop and apply communication skills? First,
this chapter reviews the Senegalese contexts of health and youth communication.
Next, it explores a series of studies conducted by the Senegalese nongovermmen-
tal organization (NGOQ) le Résean Africain d"Education pour la Sante (RAES;
African Network for Health Education). Finally, it discusses varioushimplica-
tions and recommendations for public healeh pracutioners, policy makers, educa-

tors, and youths secking to have their voices heard.

Reproductive Health Challenges in Senegal

For Semegal, a sub-Saharan developing democracy of 13 million people,
R H-related challenges pose a threat to the well-bemg ot its citizens and
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Jeopardize ik overall public health, More than two. thirds of e population have :

never engaged moprotected ses, approxnnatel Y07 of wonen do not use mod

crcontrdceptnes and approxmately 90 o men and wornen ot childbearing
age have never been tested tor THV A IS NG e and Avad 20050 Thicmceans
that most Sencgalese are vulnerable 1o sexually transimitted otectons (ST,
mchudime THV ATDS

Overthe pastfew decades THVCATDS has drason the bull of (e Wosts pubs

he healdh onented wiiention and aid. Some could argues this i tor good reavor

b

Stee sub-Salaran Alrica s home o approsumately 6770 of e world ' THY
ATDS patents bat only 107, o1 e world's population. THVAATDS aitects dn-
region disproportionately fUNATDS 200100 But exelusin v tocusing on TV
ATDS 1 an madequate strategy for mnproving R both in Senceal and acrow
the region.

Pt Senegal’s casel THVAATDS s not the predomimant R concern. T
merdence of HIV/AIDS in Senceal is inforior to that of some ol s sub-Saharan

petghbors amounting to approxmately Moamong 15 o 49-year-olds (LUNICTH]

2000, More pressige RT concerns mmdhade the w ihespread prevalence of carly
marriage,” which contributes to childbirth-related complicavons and fatalines,
and helps o coment Sencgal™s maternal and infan mortahiy vates as among the

highest m the world” Other concerns include skvrockeung reports of sexul
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violence against minors and the widespread practice of female genital mul

ton.aftecung at least one quarter of Senegal’s adolescent girls (Ndiave and Avad
2005) Second, HIVZATDS i« not isolated from other RTT concerns: rather. these
conditions are often intricately entangled. as one R issue facilitates the rise of
another, for example, in mother-to-child tansmission o THV/AIDS. Third, in
Senegal and across the region, FHIV/ATIDS and other R H sstes enterge from
common context of intolerant attitudes and poor aceess o sexual cducation and
communication opportunitios, as exemplified in a 2003 Senegalese national sur
vey i which 78 of vouths aged 15 (0 24 incorrecdy rdentticd means of TV
prevention and embraced major Imisconceptions about transmission (UNATDS
20081 A RI T wanes, the nation's pubbe health sutfers,

To stem the tide of THYZATDS and boost overall wellhness, both RIT holisa
callv and factors challengmg RIE specitically should be addressed. Youtlhe n
Senegalrepresent the adeal population for such an intervention Becanse attemp
g to impact perspectives and practices betore sexual risks lave been encoun

tered or habits have been established < both the most elficient and most nioral

course of action. In Senegall voung people representa stamificant segment ot the
population: evervwhere, young people boast various qualitres that predice thien

ctlccuveness as educators and conmmumy leaders (Kretzmann and McRnight
993 30 31,

Why Senegal? Navons that have been masively strcken by THACATDS are
cncumbered by ite management. Senegal s modest miceton rate allows i space
toexperiment with mnovative approaches to R11 Senegal’s stable democracy
and free media alo Gethae inmnovation. As Lurope’s example shows, consistent,
mnovative HIV/ATDS cducation is necessary i order to keep provalence rates

low (Centre Regiomal d' Intormation ot de Préventuon du SIDA 2004), Senegal’s
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location is also key, since its proximity and ethnic similarity to other developing
nations demonstrate that RH breakthroughs are possible.

Communication Challenges for Senegalese Youths

In Senegal. RH issues coexist and often interscct with conununtcation-related
challenges, especially when it comes to youths. Although 68% of Senegal’s popu-
lation is under 25 years (Canadian International Development Agency 2011),*
elders” underestimation of youths’ potential, young people’s lack of robust com-
munication skills, and society’s lack of contexts for expression limits the solicita-
tion and sharing of youtlis’ perspectives. Modest access to digital media and related
skills also circumscribes the potential impact of youths’ voices. Since the right to
self-expression is often viewed as inalienable, and the right to information was
articulated by the 1994 United Nations International Conference on Population
and Development, these conmunication challenges demand attention.

West African traditional wisdom contends that elders know better than their
youthful counterparts. However, now that youths number so greatly, minimiza-
tion of their legitiiacy invalidates the views of the majority of society. It also
tails to tap the nation’s rich energy reserves, not embodicd in oil or dramonds, but
in youths themselves (International Youth Foundation 2011). Developmentally,
adolescents are poised to learn dynamically, experitent innovatively, and work
passionately for causes in which they believe (Erikson 1959). Since such activ-
ity 1s required for twenty-first century development (Thomas and Seely Brown
2011), youths’ energy may uplift any nation secking to harness it.

As a case in point, youths have proven to be quite effective as peer educa-
tors, particularly in RH and public health (FHI 2010; Adanchak 2006). When
youths see their peer educators as similar or attractive models, their behaviors
are influential. These behaviors may deliver social proof (Sherif 1935), boosting
onlookers” sense that they can appropriately and successtully perform the mod-
eled behaviors. Students sense of social and subjective norms (McGuire 2001),
or their perception of the acceptablility and prevalence of certain behaviors may
shift. Their sense of self-efficacy (Bandura 1977), that is, their belief in their
capacity to produce effects, may skyrocket. They may even develop a stronger
sense of collective efficacy, defined as “the degree to which individuals in a
system believe that they can organize and execute courses of action required to
achieve collective goals™ (Papa et al. 2000, 36).

Robust communicators understand how audiences aceept, refuse, reframe,
and answer messages (Wolton 2009), and can craft effective messages across mul-
tiple modes. To acquire robust communication skills, individuals require the
tools and opportunities tor practicing various forms of cxpression (e.g., spoken,
written, nonverbal, multimedia); they also must understand their own objectives
and others” orientations. By and large, Senegalese youths fack access to these tools
and opportunities.

First, Senegalese formal education is often inadequate, In 2009, only 41.4% of
H-to Beyear-olds were enrolled in school (African Economic Outlook 201 1),
and teen enrollment rates diminish further wich age. Perlups unsurprisingly, just
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halt of all vouths aged 15 to 24 are hterate (Sow 20000, The more sophisticated
ckills of analvzing texts and constructing arguments based on rehable evidence
theretore, are bevond the reach of most vouths . Second, digital opportumuies
and skalls are not ubiquitous. W hile the International Youth Foundation (2071
found that 47% of 12- to 30-year-olds go online once a week, this rate sul
Lags behind international peers.” Addinonally, the qu ity or depth of Senegles
vouths” online experiences may b lmited (Paulor 2009) This s an amportant
distimcuon. The digital divide refers to ow nership of tangible products {e.g., com

puters, modems), whereas the “partucipation gap” reters to “unequal access o the

OPPOTLININCS, CXPeriences, skills, and knowledge that will prepare youth for fy i
partcipation m the world of tomorrow™ (Jenkins et al. 2006, 3)

Certainly, a deeper tamihanty with new media hiteracies (NMLs), deseribed
as “a set of cultural competencies and social skills that young people need m

the new media landscape™ (Jenkins et al. 2006, 6), would enrich vouths’ digtal

negotiation. The 12NMI skills are play, pertormance, simulation, appropriation,
nee, judgment, transni

multitasking, distributed cognition, collective mtelhg

dia navigation, networking, negotiation, and visualizaton. While the demands
of new technologies have made NMLs an i reasingly vitalskall ser, NMLs are
neither new nor technology-dependent: rather, they are problem-solving tools
New and old media alike pose “problems.” such as understandimg new gad
gets, working with dissimilar collaborators, and interpreting data. NMLs—mn
these examples, play, negotiation, and v isualization. respectively —ofter tools for
solving those problems

lnrd. divisive soctal norms and customs olten restnct yvouths” knowledge ol
others. While multiethnic Senegal deserves eredit for s legacy of internal peace,
factors such as geography, language, and tradition still challenge its people’s
demvstification of one another. Effective communicators need 1o understand
their communication partners—who they are and how they are hikely to mter
pret information- —to cratt 4 cessible, comprehensible messages (Escarpit 19495)

Effective communicators also need to understand and believe mn themselves,
which boosts their ability to speak and histen with integnity Training in socialand
cimotional 1|.'.||'l|illlj.1 skalls '_“' Ls) would address these issues Selfawareness, selt
I('g'_li].llnnl. soctal awareness, 1&'1,1I|n||~|\|]! skills, and I\'\]"lll'-ﬂ‘h' decision n1.1LL1!_.
constitute SEL's five core competency groups (1 has et al. 1997), Ennichment m
these areas delivers the prerequisites for effective communication and creates the
conditions for meaningful learming (Durlak et al. 2011; Zans et al. 2004)

Finally, there are tew contexts i which Senegalese youths can freely gather
negotiate, or air their perspecives en masse W hile religious or cultural rites niay
motivate elders to assemble groups ol youngsters, the degree to which youths can
orgamze themselves or challenge the status quo within these ¢ ontrolled assembhies
i« limted. Such lack of unregulated space for youths means a lost opportunity tor
development. Commumty participation can boost youths' cognitive, emotional,

and mterpersonal ckills (Langhout and Thomas 2000, Wong, Zimmmerman, and

Parker 2010); upending dystune tional systems and embracimg cwvic respe msthility

can enrich citizenship understandings.”
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OUR VOICE

Current Investigation

Based in Senegal’s capital city of Dakar, RAES supports innovative applications
of information and communication technology (ICT) to strengthen health and
education programs. This mission is founded on the following principles: com-
munity ownership; empowernient of horizontal communication; recognition of
community members as agents of change; and emphasis on issues of meaning to
the community (Frizelle et al. 2009, =
RAES’ developed Sunukaddu, an in-school and after-school program for
15~ to 25-year-olds that delivers “improvement in the response to HIV/AIDS.”
Sunukaddu was designed (and redesigned over its three-year tenure) to be

* information-rich, supporting youths’ opportunities to access credible facts
from original sources and internalize the significance of human rights
violations;

* communication-oriented, supporting youths’ expression and dialogue;

+ mulumodal, incorporating online, mobile telephone, and analog compo-
nents; and

+ skills-based, focusing on 1CT proficiency, NMLs, and SELs.

Since its debut in 2008, Sunukaddu has conducted three major initiatives:
Sunukaddu 1.0, Campagne Sunukaddu, and Sunukaddu 2.0.

Study 1: Sunukaddu 1.0

Sunukaddu 1.0 consisted of a 10-week workshop for high-school-aged leaders;
creation and implementation of Sunukaddu-inspired clubs at three high schools,
complemented by ongoing training and monitoring from R AES; and a repeated
cross-section assessment of students at tour Dakar high schools. Workshop par-
tictpants learned about: human righes and HIV/AIDS; stigma, discrimination,
and voluntary testing''; and production of digital content. The young partici-
pants created multimedia picces on HIV/ATDS and uploaded them to a website,
www.sunukaddu.com (Massey etal. 2009). Workshop graduates recruited peers
to join school-based Sunukaddu clubs.

Summer 2008 workshop members (n=45, mean age=17.4 years, males=27,
females=18) completed surveys before and after their 10-week training period.
Data were collected at bascline in 2008 from 10th grade students from che three
itervention high schools (Blaise Diagne, n=608; Parcelles Assainies, n=833:
Sacre-Cocur, n1=335), and a demographically similar control school {Ruhsque,
n=400) At tollow-up in 2010, 4 cross-sectional survey design was implemented
at cach of the tour schools, sampling students in che Heh and 12l grades' (Blaise
Dugne, 0281 Parcelles Assamnies, 1398, Sacre-Cocur, n=420: Rufisque,
n=323; for a review, see Massey et al. 2011). Three scructured focus groups of 10
to 12 individuals were held at cach high school in 2008, and one focus group per
school was convened in 2010 (Camara et al. 2010).
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Study 2: Campagne Sunukaddu

Campagne Sunukaddu invited all Senegalese 15- to 25-vear-olds to combat H1V/
ATDS stigma by creating consciousness-rasing multimedia messages. ( AP
Sunukaddu oftered prizes'' 1o medi-makers 1 eieht categories: video, audio.
photography, 1ext messaging, screenplay, drawing or poster design, and song
Notably, Campagne Sunukadduo also pledged to use the winnmmg vouth- created
preces as the cornerstone pf regronal and national public health campaigns. A
Jury ot medu production and public health protessionals judged the entries dun
g winter 2000; the First Lady of Senegal presided over the awards ceremony
RAES internally tracked s receipt of contest entries and dissemination of
campaign materials. Independent evaluators audited RAES'S records and sub

mitted a comprehensive report (Camara et al. 2010),

Study 3: Sunukaddu 2.0

Sunukaddu 2.0 revisited the initial summer workshop concept but adjusted
s stafting, participant population, schedule, materials, and pedagogy. First,
Sunukaddu staff’ participated in a three-week professional development work
shop, constructing a untfied vision and writing curriculum as a team. Then.
parucipants convened twice a week over six weeks, The curniculum shitted from
teaching youths about HIV/AIDS and specific technology products to encoun
agmg youths to go online for mformation, learn within the context of produ
ton, pose questions to visiting experts, and create with smartphones, Instructors
also supported participants’ famihanty with 1C7T and acquisition of versatile,
commumcation-related skills (e.g., NMLs and SEL s).

Sunukaddu 2.0 (n-22) involved two groups of participants. One group (n- 8,
) )

mean age years, males 6, females=2) consisted of members of one high

school’s Er

ish language club.™ Azoupy was a member of the second group
(n= 14, mean age-19.2 years, males 7, females=7), which consisted ol youths
recrutted mformally; none knew who all the members of the group were m
advance. One of this group’s members had graduated from high school, two had
left school prior to graduation, and the remaining 1 were sull enrolled i high
school. Quesnonnaires were admmistered to Sunukaddu 2.0 participants pre- and
postintervention. During the last week of the workshop, participants identitied
the NMLs and SELs 1in which they believed they had achieved expertise. 1ess
than a week after the workshop concluded, a member of RAES'S admimstrative
staft conducted three senistructured focus group interviews with same-sex par

tcipants (Group Az 07 males; Group B: n=6 muales: Group C: n=9 femuales

Results

Collectively, Sunukaddu’s three efforts successtully achieved the program’s
|'ru.|.| n[\|m Lives: o l!ll|nul \l)lllll\h Lllu\\ imi_m' ol \nltl!ll.ll\ hwillly and ]!mn.u:
rights considerations; to support youths” production of yvouth-orsented, mulu

media, pubhc health messages; 1o facihitate youthy' participation i public health
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OUR VOICE 207
conversations; and to guide youths' skill mastery in terms of ICT, NMLs, and
SELs (see Table 13.1).

Not only did youths’ knowledge of voluntary testing sites and human rights
considerations increase, but they reported additional gains in interpersonal
mnsights and articulated a desire to fearn more about public health issues. In terms
of voluntary testing, the cross-sectional study indicated significantly more stu-
dents at two of three intervention schools (Blaise Diagne and Parcelles Assainies)
knew where to get tested at endline than baseline. Across intervention schools,
fermales” knowledge improved considerably. Whereas females at baseline had sig-
nificantly lower odds of knowing where to get tested compared to males, at
follow-up, this figure was significantly higher.

In terms of human rights, Sunukaddu participants disclosed thoughtful and
empathic insights. A member of the Parcelles Assainies focus group declared,
“People living with HIV/AIDS (PLWHA) have the same rights as we do.
They have the right to work, they have the right to education.” Participants
in Sunukaddu 1.0 appreciated the instructors” examination of how to behave
around PLWHA and benefited from the opportunity to put this knowledge into
practice, in one case creating a short film in which they interviewed the president

Table 13.1 Multivariate logistic regression results showing intervention effect
on knowledge of a place, to be tested at baseline and two-year follow-up. Dakar,
Senegal, March 2008-2010

Kuow a place to get tested for HIV

Baseline (n=1639) Two Years (n=1914)

OR (95% CI) p OR(95% CH P
School
Rutisque (control) 1.00 100
Parcelles 0.72(0.53,0.97)° 0.031 181 (1.37.2.83)" <001
Blaise Diagne 0.81 (0.00, 1.08) 0.155 1.65 (1.27.2.1H™ <.001
Sacre Ceeur 1.63 (L11.2.41)" 0.013 0.83 (0.60,1.16) 0.274
Age
14-16 years 1.24 (0,91, 1.70) 0.176 0.88 {0.50,1.54) 0.657
17-19 years 1.00 1.00
20 years and older 91 (0.67,1.23) 0.540 119 (0.96.1.48) 0.123
Ciender
Male 1.0 £.00
Female 0.77 (0.63,0.95) 0.013 156 (1.28, 189" <001
1CT use seale
Low 1.0 1.030
Medium 0.62 (049,079 <001 La6 (1.31.2.09)7 <01
High (.45 (03406007 <0 1.96 (1.32,2.5H" < (00

'p<‘u5\ "p<v«)u|

ICT mformanon and communication technology.

Source: Massey ccal. (20113
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of the association for PLWHA. Onc penson who had parocipated thas il asked
project st wed, T his was an expenenc that impacte d e greatly becausd I dhddnt Sunu
expect him jthe association pre gdent, a PLWHA and trailblazer for pubhcly dis discu
!l closing his serostatus] to be so torether and jovial—1 thought that he would b unue
i emaciated. He was truly incredible” Sunukaddu 2.0 parti '.p.:m\..|nn1~rn-.1u.l." ¢
1 work humanizing PLWHA including a faux news reportan which one partc Suin
| pant plaved the role of a voung female orphan with HIV tion:
‘ I hanks 1o Campagne Sunukaddu's concentrated campagt. the message to vers:
support human rights by rejecting | HV/AIDS -related stugma and discrimination Suw
reached at least 500,000 Sen galese youths (Camara et al. 2010). Dissemination ther
of the award-winmng content ik ompassed 6000 posters plastered across Ihakar con
} including 10 high sc hool sites; 4000 cumulative pimutes of radho play across 10 :
v community radio stations: 150 minutes of TV promouon: 55 promotional bl SEL
I boards situated around the Dakar region: distnibution of 2500 stuckers featunng app
i the award-winming design and slogan “It you love me, protect nu 1500 stick e
‘ ers in Dakar public busces; distribution of 1000 C1s and 200 DVDs of youths , pat
work: publication of at least six blog posts in partnenng new spapers; dispatch of {St
educational buses to 19 local ligh schools and mddle schools: awareness pro cat
gramming at Teen Advice Centers: screening of vouths' films at three partnet tc
| i establishments; and dissemination of 00 press releases to partners and journalists “a
‘ (Camara ct al. 2010). pe
| Sunukaddu-ites also reported additional knowledge gans. While one mem sa
! ber of Focus Group A eand that Sunukaddu 2.0 had changed his lite by “devel w
5 oping his knowledge, especially on themes like AIDS and human rights,” most ne
i Sunukaddu 2.0 parucipants disclosed supenor “prople savvy " They attested o
' an mcreased capacity 1o understand others, 1 irdless of their health condinion { P
and to communicate W ith them eftectively. They also expressed a desire 1o learn o
more. While recogmizang the seriousness of HIV/AIDS, they vearned to also 4
qudv and combat other sources of sullening, such as malara S
t

All three imtanves ol Sunukaddu supported vouths' producnon ol publi
health messages across pect friendly media tormats Sunukaddu 1.0 and 2.0 pai
ticIpants were introduced to digital equpment, ted hnigues, and the fundamen
tals of message development Sunukaddu 1.0 attendees sphit mto groups order
to focus on their platdorm of interest (e.g.. documentary filim), Sunukaddu 2.0
attendees 1~h-\1mu| a plattorm-spe i ]Hn-iihr during cad I sesston, and then
concentrated on a final project of their choice, Several messages cre wed by
Sunukaddu-tes were posted to www sunukaddu.com

Campagne Sunukaddu collected over 600 contributions from hundreds of
voung creators [he promise of prizes and recogmuon likely motivated many
vouths to participates as the (irst competition of 1ts kind in West Afnica, Campagne
Sunukaddu also delive red a unigue opportunity and meentive tor vouths to har
ness multimedia ools and make an impact.’

Sunukaddu also prov ided opportunities for peet and public cducation n

muluple contexts: one-on one, i large groups, face-to face, virtually, m real

tme, and asvi hronously, According 1o a Sacre- Carur focus group mem

ber. *We learned how to raise cudents’ awareness. We went o ¢ lassrooims,
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asked questions, the students answered, and we corrected them Members of
Sunukaddu 2.0 cagerly talked among themselves at emergent “coffee debates,”
discussed Sunukaddu-related topics with friends and tamily, and pledged to con-
tfinue engaging their community in dialogue.

Content distribution via www.sunukaddu.com. YouTube, and Campagne
Sunukaddu showcased creators™ participation in a broad public health conversa-
tion; it is hikely that observers also processed this work via mterpersonal con-
versation, especially since discussing stigma and discrimination was modeled by
Sunukaddu-ites on TV and radio. A member of Focus Group A suggested fur-
thering public health and utilizing Sunukaddu graduates” skills by mounting a
communication campaign in the greater Dakar arca.

Sunukaddu participants also reported growth in terms of 1CT, NMLs, and
SELs. A member of the Sunukaddu 1.0 Sacre-Coeur tocus group stated, 1
appreciated the fact thac earned how to use audiovisual materials, Additionally,
Ilearned how to write articles that 1 adore, whereas at school 1 hated to write
papers.” A Parcelles-Assainies tocus group member ateested. “Thanks to them
[Sunukaddul, we are journalists in the ficld. We know how to use still and video
cameras. We know how to write poems, articles, and news reports.” Other par-
tcipants commented on the specialized knowledge they had gained, such as thie
“art and magic” of production they had discovered by learning about angles,
perspective, editng, and so on. Members of the Sunukaddu 2.0 focus groups also
said that they had developed as 1CT professionals by learning to manipulate soft-
ware to editaudio and video, discovering new interests (such as creatung graphic
novels), and seeking and accepting work-related feedback.

Participants in both workshops answered the same set of questions on pre- and
posteests regarding their perceived 1CT ability. Participants rated cheir ability
on a five-point scale: 0=None, 1=Beginner, 2=Novice, 3=Intermediate, and
+=Advanced. As shown in Table 13.2, ZaINs 1N average SCOTes Were univer-
sally reported across both programs, ranging from a 10% to 51% increase above
baseline,

Sunukaddu 2.0 participants also explored NML and SEL skills. To further
develop participants’ awareness, a Senegalese instructor introduced into the
classroom a clotheshne hung with placards, cach bearing the name of 1 NML
or SEL skill (see Figure 13.1). Over the course of the day, participants critically
amalyzed therr pracuce, identitied operative NMLs or SELs. and pulled down
the associated placards. Ac the end-of-day reflection, they presented the placards
they had pulled down and explained why.

Via the dothesline-placard system, participants of Sunukaddu 2.0 accu-
rately denutied and explained relevant NML aind SEL skills. On daily posi-
tests, they also indicated their perceived ability devel vis—i-vis the 12 NMlis,
circling whether they could “Recognize.” “Talk about.” or “1)0" cach NML
(Joseph 2009). When Sunukaddu 2.0 concluded, participants reported which
NMLs and SELs they believed they had mastered. Of the 23 reporters {22 vouths
and I teacher), 20 identitied che NML skill negotiauon as an area of expertise.
Negotiaton s “the ability to travel across diverse communities, discerning and
respecting muluple perspectives, and grasping and tollowing alternative norms”™
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Fable 13,2 Sunukaddue 1.0 and  Sunuladdu 2.0 partcipants’  averag
reported Intormadion and Communication Technology (JCT) shills. pre- and
postintervention.
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Figure 13,1 Sunukaddu 2.0 participants complete that day’s pretest beneath
“comipetence clothesline™ strung with new media literacy (NML) and social
and emotional learning (SEL) placards.
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Parcelles-Assaintes mentioned overcoming shyvness, which helped them to inter-
act with strangers or speak publically. Sunukaddu 2.0 adherences also claimed
tmproved ability to self-motivate, manage anger, and exercise patience and good
Judgment. Stated a participant from Sacre-Cocur, “I learned how to appreciate
the spirit of the group. how to respect everyone. I've acquired more assurance
and T approach others to listen to them.” Youths from both trainings thought
more about their future carcers and, in a few cases, declared new professional

orientations {e.g., teacher, director).

Discussion

Sunukaddu achieved its four objectives: to impact acquisition of HIV/AIDS-
relaced knowledge; support production of youth-oriented, multimedia public
healch messages; facilitate participation in public health conversations; and guide
the development of [CT, NML, and SEL skills.

Participants” improved knowledge of STI testing locations should be under-
stood i context. These data were collected from approximately a quarter to a
third of each school’s student body, not tfrom Sunukaddu-ites exclusively. It is
reasonable to assume that individuals who directly participated in Sunukaddu
would demonstrate even greater knowledge gains, and so Sunukaddu’s direce
unpact might outstrip these figures,

But che unplications of this knowledge increase are unclear. It may indicate
Sunukaddu’s success in diffusing information across the general studenc body, and
so make a case for the efficacy of educating a few core individuals within a com-
munity ofinterest. Alternatively, itmay be attributable to other educational inputs
encountered over the two-year interin; indeed, since student-club-participation
rates were modest, the extent to which cducation emanated trom these vectors
s an open question. Future research might ask participants o idendty the source
of their information'”—how do they know what they know? This investigation
might clanty why students at one of the intervention schools were not more
likely to know about testing centers at tollow-up.

Since fennales disproportionately sutfer from FIIV/ATDS, cheir greater knowl-
edge of testing centers is an important result. It also opens a new line of inquiry.
Is this mtormation more accessible wichin females” social networks? s it more
engaging or comprehensible to females? Is 1t more socrally acceptable for females
to publicly embrace 1t?

Campagne Sunukaddu saw an impressive quantity of messages dispersed and
audience mienibers reached; the longevity of these messages’ pact deserves
constderavion. Creating original multimedia works Iikely motivated partcipants’
cognitive claboration and iterpersonal conversation. processes that boost infor-
mation salience and recall (Petty and Cacioppo 1986). The mmpact of messages
crafted by local youths (s opposed to professionals or outstders) also might have
struck a chord, as these messages could have been perceived as more authen-

tic, accesstble, or approprinte. Audience members also might have regarded the
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facilitates action (Wolton 2009). Enhanced storytelling participation by sundry
actors also increases the diversity of the messages and, therefore, their odds of
resonating with multiple audiences. Future measures of “participation in public
health conversations™ might mvestigate features of these interpersonal exchanges,
as well as track contributions to various dialogic sites.

The consideration of more objective measures, such as educational, employ-
ment, and/or medical records, would add richness to the Sunukaddu data corpus.
Self-report measures have value, as participants’ perceptions shape their real-
ity and self-etficacy, which can mediate behavior. Honoring participants’ tved
experiences also helps to capture the full extent of a program’s impact (Davies and
Dart 2005; Singhal, Dura, and Eele 201 1) and ensures ethical partnerships aimong
tnvestigators and research participants (Langhout and Thomas 2010). However,
inaccurate judgment and social desirability bias (Maccoby and Maccoby 1954)
can degrade the quality of selt-reported data. Greater triangulation, or the use of
multiple measures to capture data on the same construct, should be pursued in
order to boost rescarch validicy.

Conclusion

Sunukaddu’s innovative work offers implications for theory, policy, and practice
i public health, communication, and education. Gains in knowlcdgc and skills
support theories of situated (Lave and Wenger 1991) and parucipatory learning
(Reilly et al. in press)—that is, learners experience greatest success when their
efforts are contextualized within a community of practice. Sunukaddu’s success
also suggests a new theory of change for education, public health, and com-
munication for development. Not only are bottom-up approaches effective. but
participants seem to benefit from digging deeper

«cultivating primary skills in
mtrapersonal and interpersonal negotiation. Future theorists and pracunioners
might investigate the many advantages (c.g., cognitive, social, emotional, and
civic) of specifically tapping vouths for producing youth-oriented, multimedia
public health messages.

In terms of practice, community-based communication initiatives should
enrich public health interventions and. in many cases, should be che public health
mterventions. Additionally, this skills-focused (rather than knowledge-tocused)
method could be more meaningtul in the shoree and long-terms, enriching rela-
tons with self and others as well as delivering versatile tools to be applied across
topics and tinte. Communication in open socicties is distinguished by greater
volume (more messages exchanged) and greater participation {more citizens
mvolved), which challenges muaking sense and being heard. More than ever,
programs like Sunukaddu are needed to guide people’s negotiation of these new

Jungles of information and interconnection. This is espectally imperative it one's

object is persuasion and one’s audience is unique or hard to reach. Finally, privi-
leging participants’ voices in rerms of message creation and data collection are
pracuces that should become more common.

Educational policy in Senegal and bevond might shift to prioritize more situ-
ated, expressive, multimedia-rich, and skills-hased learning opportunities, as
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well as support after-school programs Declared a member of Focus Group A
“The hosptality here ... 1 didn’twant to go home. This 1s i model for Senegalese
whools.” Public health pohicy should respect the importance of developing
vouths” and commumities’ dialogue and civic participation

Sunukaddu’s three mmuatives Sunukaddu 1.0, Campagne Sunukaddu, and
Sunukaddu 2.0-—have contnbuted to youthsacguisition of HIV/ALDS related
knowledge: producton ol vouth-oriented. multumedia public he alth messag
participation in public health conversations and development of 1CT, NML, and
SEL skills. lmportantly, by welcoming their expression, supporting their enrich
wWdu also addressed
the communicative impasse that had stvimed Senegalese vouths. This opportu

ment. and facilitating their engagement i avi hie, Sunul

nity also mmproved ther access to« redible. crucial information regarding RH
Sunukaddu’s graduates are already reaping the rewards. Proving his selt-pro
clanmed expertise in negotation, net working, and respe msible decision making,
Azoupy corolled m a graphic design course |m-l-‘\m|uL.nLlu and landed a job as
a graphic designer/video editor. He has also hatched a new dream: to open his
own advertising agency, As Sunukaddu's and Azoupy's OWn EXPenence suggests,
fostering youths” communicative capacines 1s 4n effective way 1o prepare future

leaders and catalyze social change

Notes

1. Which refers to tormal marrages and miormal umons i which betore the age

of 18 a garl hves with a partner as if marned (UNICEF 2005)

9 Because voung brnides commonly drop out of school as well, they lose access
o various experiences and services known to hoost their own and ther Linn

lies” health.3. It 1s important to note, however. that addressing ignorance won't

wholly eradicate HIVZATDS, Since s transmission i often entangled m comples
social behaviors, such as polygamy, responscs must be more sophisticated than a

1 i
basic i

yrmation campatgn 4, Fifty eight percent ot ats population is under age
I (UNICEF 2011); 44%, under age 15 (Populavon Reterence Burecan 2011).5
Well below the region’s meduan value of 83% (UNESCO 2000).6 Seventy per

cent of Amerncan youth report gomng dailv: only 24% were hmited to once 3
week (Lenhart et al. 2011, 16).7. Exceptions include GEEP and PLAN, whox
programs encourage vouth expression 8. In responsc, Senegalese laphop art

ists launched “Y'en a marre” (slang tor “I'm fed up™), an intormal pohitu il

movement mtended o attract vouthiul concertgoers and motivate ther protests

aganst governmental shortconmings Maro 201119, With the financial support
of the Open Society Tnitiative Weat Africa (OSIWA) and in partnership wi !
SIDASI RVICH and ASPROX INDE . AW olof term meammng — Our Vol "11

ANl of the participants also chose o undergo STI testing, and all rested nega

tive.12. Using probability proportionate to size 13. Such as a laptop, mobile
telephone, and camera, as well as mternshaps and scholarships.14. The clubs
sponsoring teacher als v joined the workshop asa fellow learner.15. Sipnificantly
this ambitious project was exed uted with the relanvely modest budget of USD
18000016, The final SEL skill of selt-management (“regulating one’s emonons
1o handle stress, control impulses and persevere m overcoming obstacles; set

ting and MonNIorng progress tow ard personal and academu poals; expressing

2 3

Ada

Aty




3 Group A,
Sencgalese
developing

caddu, and
12S-related
1 INCSSAZES;
NML, and
eir enrich-
y addressed
s opportu-
ling RH.

is self-pro-
m making,
led a job as
o open his
¢ suggests,
vare future

‘ore the age

lose access
thetr fami-
rance won't
m complex
ated than a
s under age
au 2011).5.
sventy per-
1to once a
AN, whose
1ip|1()p art-
al political
CIT Proteses
1al support
rship with
cvorce. 1
sted nega-
ap. mobile

e club's
miticantly,
et of USD
N enotions

tacles; set-

CXpressing

OUR VOICE 215

cmotions appropriately”) is a much more spectalized skill that wasn’t explic-
iely taughe.17. Although this risks source-attribution error and compromise by
other memory failures (Schacter 1999118, Possibly a novel consideration for
these natives of more collectivistic culeures.19. In Senegal. 80% of those aged
25 and over say they have voted in the last four elections.p
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